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ence of which he was then ignorant Among these were
to attack Greek directly and not through the medium of
Latin; to begin to read immediately after having learnt the
regular declensions and conjugations; to learn the syntax
by observation, and not to go over it systematically until
it had become familiar by usage; to read a great deal,
not to compose until the power of easy reading had
been acquired ; to allow the pupils to choose their own
subjects for composition According fb the«matters which
most interested them in their reading; to put an end to
the prodigious abuse of written versions. If this advice
had been followed the classical languages would have
had a better chance than they now have of holding their
own in the French curriculum.
Another feature of the Port Royal education is the
important place which they gave to modern languages.
Lancelot wrote methods of learning both Italian and
Spanish, and four treatises on Latin, French, Italian, and
Spanish poetry. But the advanced character of their
. teaching is best seen by their works on general grammar
and on logic, two models of good sense applied to sub-
jects, the very teaching of which was a novelty. The
general grammar is due to tRe powerful mind of Arnauld.
He attempted to penetrate into the philosophy of the art
of speech, the science of language. Bacon had before
noted a work of this kind as a desideratum to be filled
up. The time was not yet come when it could be done
with success. Since the time of the Jansenists the dis-
covery of Sanscrit and its relations to Greek and Latin,
of the Indian conception of grammar as opposed to the
Alexandrian, the clear definition of the principal families
of languages, and the relegation of Hebrew to its proper
place among them, have led to the construction of a science
of language which rests on fact and not on theory.

